YEAR 6/7 TRANSITION SCHEMES OF WORK

CORE TASKS & LEVEL DESCRIPTORS

All the information contained in this document was taken from The Standards Site (www.qca.org.uk).

GYMNASTICS

CORE TASKS
The following task could provide a focus for pupils’ activities in this unit.

TASK 1

With a partner, use skills and ideas from this unit to create and perform a pair sequence on the floor lasting about one minute. The sequence must:

· Include at least six different actions.

· Include at least four balances (some of which must be upside-down).

· Show how the two partners relate their own actions and balances to each other.

There must not be any physical contact between partners.

Adaptations and variations to the task

Ask pupils to:

· Make their sequence longer, eg include more balances, body shapes, and/or ways of travelling (this will make the task harder).

· Make their sequence shorter.

· Include specific action or agilities that are more difficult (for the more able).

· Vary their sequence by changing the order of shapes, or ways of travelling.

· Perform their sequence using different levels and changes of speed, or changes of speed and direction.

· Fit short phrases of action to music.

TASK 2

Using the ideas and actions used in the pairs sequence, join with another pair and combine the two sequences to produce a group sequence either on the floor or using the apparatus. Plan for pathways, eg towards, away, parallel; relationships, eg linked, using some physical support, separate, symmetrical, asymmetrical; and timing, eg matched and mirrored, canon, unison.

Adaptations and variations on the task

Ask pupils to;

· Find a way to perform the same sequence using different apparatus, or a combination of floor and apparatus.

· Work in larger or smaller groups, to make the task easier or harder.

· Include canon, matching, or a change of partners.

· Perform their sequence with a different emphasis, eg stretched shapes or movements that involve curling.

GYMNASTICS

LEVEL DESCRIPTORS

Working Towards - some pupils will not have made much progress and will:
Perform and choose from a small range of actions and balance, showing basic control; put simpler actions and balances into a shorter sequence, remembering the order and linking some of them; work with a partner or in a small group, incorporating part of their sequence; use a small number of basic compositional ideas in the sequences; warm up safely, follow others and carrying out with care a small range of exercises that suit their work; comment on their own and others’ work, picking out specific strengths when prompted and guided; work willingly on suggestions they are given to improve their work.

Working At- most pupils will:
Practise and perform with control accuracy a range of action and balances needed for sequences; link actions and balances together so that they flow, using different compositional ideas; adapt actions and balances so that they can be performed in a sequence with a partner and a small group; warm up effectively and safely; choose some warm up activities that help to condition their bodies for the sequence; use criteria to judge the quality of actions, compositional ideas and sequences, picking out the main strengths and using appropriate language; choose aspects of the performance that need improvement to work on.

Working Beyond - some pupils will have progressed further and will:

Choose from and perform a wide range of more complex and demanding actions and balances, showing consistency accuracy and control; adapt and vary these actions and balances to meet the needs of situations; perform actions and sequences fluently and precisely; use a range of compositional ideas, showing a clear understanding of partner and group relationships; warm up effectively, choosing exercises that they have identified as being important to them and their work; identify aspects of a performance that need practising; identify safe and effective exercises that will condition their bodies for gymnastic activity.
DANCE

CORE TASKS 

The following task could provide a focus for pupils’ activities in this unit.

TASK 1

Create and perform step and action patterns and short dances from a range of dance crazes, eg:

· Saturday night (1990’s)

· Saturday night fever ( 1970’s)

· Locomotion, mashed potato, twist (1960’s)

· Rock ‘n’ roll (1950’s)

· Jitterbug, swing (1940’s)

· Lindy hop (1920’s)

Choose two or three of these styles and create longer dance. Join with a partner or small group to develop and perform the dance.

Adaptations and variations on the task

To make the task easier:

· Use ideas pupils are familiar with.

· Make the dance phrases shorter and keep actions simple.

· Use simple accompaniment.

· Ask pupils to work on their own.

· Use small spaces and similar heights and directions.

To make the task harder:

· Use more abstract stimuli.

· Make the dance phrases longer and actions more complicated.

· Use more complex rhythms, including change of speed.

· Work in small groups.

·  Use larger spaces and different heights and directions.

Alternatively, a dance style could be taught as part of a wider dance idea, such as the Blitz:

· The Blitz – eg running, diving, hiding, rolling, crashing, partner and group work ( lifting, supporting, dragging, helping, carrying).

· The war effort – work actions, eg factories, sewing and knitting, cooking, farming, Home Guard (‘Dad’s army’).

· Gl Glamour – eg chewing gum, cigarettes, food, stockings, jitterbug/swing.

DANCE

LEVEL DESCRIPTORS

Working Towards - some pupils will not have made much progress and will:
Dance with some rhythm and control; show some awareness of style and music; display some understanding of how to structure a dance; recognise and describe simple compositional features and performance skills; recognise the need for preparation and conditioning work; develop their dances and skill, with guidance.

Working At  - most pupils will:

Remember, refine and repeat short dances with a growing sense of style and artistic intention; show awareness of musical structure, rhythm, mood and phrasing; choose and develop dance material; recognise the specific requirement to develop suppleness and dynamic strength; identify strengths and weaknesses in their own and others’ work; suggest ways to improve their performance and compositions; talk about dance using appropriate vocabulary; carry out suggestion about how to develop their work.

Working Beyond – some pupils will have progressed further and will:

Develop material imaginatively and with an understanding of content; show a clear sense of dance style and respond tot eh music when performing; describe, interpret and evaluate dance, with an understanding of style, context and what the dance was intended to communicate; devise technical and physical preparation routines; take their own decisions about how to develop their work.

GAMES

CORE TASKS

The following task could provide a focus for pupils’ activities in this unit.
TASK 1 – Invasion games

The aim of the game is to set up an attack, and to shoot or score without the defenders touching the ball

Play the game four against three or five against four, on a pitch that is divided into three sections. The larger team (mainly attackers) starts with the ball in one end section, and tries to score a goal in the other end section. The smaller team (mainly defenders) is only allowed in the middle section of the pitch, and has to try to stop the opposition from scoring or keeping possession. The smaller team scores when it gets the ball in one of two goals in the larger team’s starting section (diagram1).

Adaptations and variations on the task

Ask the pupils to:

· Play the game with different equipment, eg equipment for hockey, football, rugby.

· Play on a pitch that is wide, but short from end to end.

· Play on a pitch that is wide, but long from end to end.

· Only score when they are inside the ‘scoring zone’ or outside a ‘scoring zone’.

· Play with only a limited number of players allowed in the scoring zone.

· Play even-sided games, with the team in possession allowed to go anywhere and the team not in possession restricted to the middle zone.

· Play even or uneven small-sided games where there is no restriction on where players may go, but the ball may not be dribbled across a line. (In rugby, after running across a line, the ball must be passed.)

TASK 2 – Net/wall games

The aim of the game is to score points by making the ball bounce twice on the opponent’s side of the net. The first bounce must land in the court.

Play in pairs or threes on a court that is short and wide. Serve from the back of the court. Players on the same team should take it in turns to ‘hit’ the ball.

Adaptations and variations on the task

Ask the pupils to:

· Use tennis or short-tennis equipment.

· Use throwing and catching skills with a large ball.

· Let the ball bounce twice before hitting it (this will make the task easier)

· Play on a larger court (this will make the task harder)

· Play with a higher or lower net.

· Use high net and badminton equipment, if volleying is used.

· Play on courts with opposite sides that are on the diagonal to each other, eg left-hand service box to left-hand service box.

· Play the game three against three or four against four, and use volleyball-type skills.

TASK 3 – Striking and fielding games

The aim of the game is to score points or runs by running around bases or between wickets.

Play the game with a pair of batters against four to six fielders, who take it in turns to bat.  

Players may only run when they hit the ball into marked areas of the field (diagram 2). Pairs of batters play an inning of 20 – 30 balls.

Adaptations and variations on the task

Ask the pupils to:

· Use the basic rules and conventions of cricket, rounders and stool ball.

· Hit the ball into two or four marked areas.

· Choose when they run; score bonus points if they hit the ball into the marked areas; use other equipment for batting, eg a tennis racket (this will make batting easier for some children)

· Hit the ball into smaller marked areas (this will make batting harder)

· Try to get batters out.

· Bowl sympathetically, to help the batters.

· Try to reach a target number of runs during an innings.

· Score bonus points for effective fielding
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GAMES

LEVEL DESCRIPTORS

Working Towards - some pupils will not have made much progress and will:
Choose and use skills that suit the games they play, showing greater strengths in some of the games than others; work with others in small teams to attack and defend; take on specific roles that suit their abilities; contribute to the organisation of a team; know that they need to prepare safely for games; follow warm-up routines they are given with some care; describe what they do best; work on ideas they are given to improve performance.

Working At  - most pupils will:

Choose and use combinations of skills with confidence, accuracy and consistent quality in most of the games they play; use a sound understanding of the principles of play when planning their approaches to games; work effectively in small teams to choose and put into practice tactics for attacking and defending; recognise and explain the importance of getting ready for games; follow appropriate warm-up routines; identify the main aspects of a good performance; recognise weaknesses; suggest how a performance could be improved.

Working Beyond – some pupils will have progressed further and will:

Choose and apply complex skills and techniques that are suited to games; use these skills and techniques fluently and precisely; plan and adapt team and individual tactics, varying them as the need arises; take a leading role in teams and have a significant impact on games played; recognise the similarity in approaches between games and adapt ideas and approaches willingly and easily; prepare for games, devising effective warm-up routines; understand the importance of cooling down; describe quality in performance clearly and precisely; decide how to improve different aspects of performance.
